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Part One: The Rehearsal

e Envisioning Your Ideal Rehearsal Environment: focusing on the
process before the product
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“What is the goal of the rehearsal? What are my priorities?”
“What does it look like? Sound like? Feel?”

“What is my role during the rehearsal?”

“How am | listening? What am | listening for?”

“What am | asking of my students?”

“How am | communicating my ideas?”

e Comparing Your Ideal Vision With Reality: defining the starting
point for growth
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“What are we doing well?”
“What can we improve?”
“Where can | improve?”
“What is my plan for change?”

* “What is one action | can take to promote change?”

“Growth demands a temporary surrender of security.” — Gail Sheehy



Part Two: The Role of Emotion in our Lives

* EMOTIONS

o Fundamental, instinctual neurological reactions to stimuli

o Hard-wired deep in the brain (amygdala)

o Play a role in how we process information and our memory
* FEELINGS

o The mental portrayal of what is going on in the body

o The product of the brain perceiving emotions and assigning

meaning to them
* In other words: emotions are the foundation of our feelings and
our ability to remember information.

* BRAIN RULE #4: “We don’t pay attention to boring things.”
o The brain is a sequential processor, not a multi-tasker.
o We can only focus on one higher order task at a time.
o The brain uses emotion to determine what is important,
where to focus, and what to remember.
o Emotional arousal helps the brain learn.

* “What is one strategy | can use that is emotionally relevant?”

“Attention is the rarest and purest form of generosity.” — Simone Weil



PART THREE: Memory

* BRAIN RULE #5: “Repeat to remember.”
* BRAIN RULE #6: “Remember to repeat.”
o The capacity of memory is initially 30 seconds.
o Unless information is repeated, it disappears.
o The time between repetitions matters.
= The initial seconds after receiving information are
important. We have to move information from short-
term memory to working memory.
= Moving information into long-term memory requires
repeated exposure to the information, at regular
intervals, over time.
o If we want our students to remember, we have to
remember to repeat. (This doesn’t mean in the same way!)

* Memory and information processing is improved if it is attached
to an emotion (semantic encoding).
e Emotionally relevant information is easier to recall.

* “What information do | want my students to remember? What is
one technique | can use to help them?”

“Learning is an experience. Everything else is just information.” —
Albert Einstein



PART FOUR: Sensory Integration

* BRAIN RULE #9: “Stimulate More of the Senses.”

o Learning is a function of sensory integration.

o The brain inputs information according to a hierarchy of

how many senses are involved.

o Multi-sensory experiences trump uni-sensory experiences.
= Improved attention, retention, and problem-solving
= Movement enhances learning

o Learning improves when sensory input is active and

participatory

* “What is one technique | already use in my rehearsals that | can
enhance by incorporating another sense?”

“All our knowledge begins with the senses.” - Immanuel Kant



PART FIVE: Other Important Factors

* FEEDBACK
o Timely, on-going, and consistent feedback is the most
effective
o Feedback is “information about the effect of actions related
to a goal.”

o Research suggests effective feedback is a powerful
influence in student achievement

o S.M.A.R.T. Feedback
= Specific — unambiguous, useful, personalized
» Measurable — concrete, not abstract
= Achievable — challenging but can be met over time
= Relevant — does not lose sight of the goal
» Time-based - sets the level of urgency

* INSTRUCTIONAL QUALITY
o What we know, do, and care about matters

* STUDENT-TEACHER RELATIONSHIP
o If students perceive you care about what you are teaching
and who you are teaching, they reciprocate.
= Create supportive, collaborative communities
= Provide opportunities for input, questions, feedback
= Treat students with respect; care for their well-being
= Evaluate your level of engagement
= Share your love and enthusiasm for music with
students
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